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A recent focus in academic library design is as a third place: a home from home. Research 
has yet to interrogate ┘ｴ;デ ｷデ ﾏW;ﾐゲ デﾗ HW さ;デ ｴﾗﾏWざ, and if academic libraries are treated 
like, and feel like home to students. “W;ﾏﾗﾐげゲ ふヱΓΑΓぶ ﾏﾗSWﾉ ヮヴﾗ┗ｷSWゲ ; aヴ;ﾏW┘ﾗヴﾆ aﾗヴ 
understanding the qualities associated with homeness, across the five dimensions of 
rootedness, appropriation, regeneration, at-easeness and warmth. Using this framework 
observations were made in two ﾉｷHヴ;ヴｷWゲ ┌ゲｷﾐｪ I;デWｪﾗヴｷWゲ ヴWﾉ;デｷﾐｪ デﾗ さｴﾗﾏWﾐWゲゲざく It was 
found that students do act and feel at home in the library. Newer library designs did not 
facilitate homeness more than older designs. It is concluded that new library designs have 
the opportunity to make students feel at home by offering flexible spaces to make their 





Since 2014, a number of universities have introduced designated places for sleeping in the 
;I;SWﾏｷI ﾉｷHヴ;ヴ┞く TｴW Uﾐｷ┗Wヴゲｷデ┞ ﾗa MｷIｴｷｪ;ﾐげゲ けﾐ;ヮ ゲデ;デｷﾗﾐげ ふCｴ;ﾐデが ヲヰヱヴぶが デｴW Uﾐｷ┗Wヴゲｷデ┞ ﾗa 
M;ﾐIｴWゲデWヴげゲ け)┣┣ )ﾗﾐWげが ;ﾐS デｴW Uﾐｷ┗Wヴゲｷデ┞ ﾗa ESｷﾐH┌ヴｪｴげゲ planned nap pods (McCarthy, 
2016) all legitimise a praIデｷIW ﾗﾐIW SｷゲIﾗ┌ヴ;ｪWS ｷﾐ ﾉｷHヴ;ヴｷWゲ ふさ“ﾉWWヮｷﾐｪ ｷﾐ デｴW ﾉｷHヴ;ヴ┞ざが ヲヰヱヵぶく 
Tｴｷゲ SWﾏﾗﾐゲデヴ;デWゲ デｴW ﾉｷHヴ;ヴ┞げゲ evolution in recent years from a place to retrieve 
ｷﾐaﾗヴﾏ;デｷﾗﾐ ;ﾐS Wﾐｪ;ｪW ｷﾐ さゲWヴｷﾗ┌ゲ ゲデ┌S┞ｷﾐｪ ;Iデｷ┗ｷデ┞ざ ふG;┞デﾗﾐが ヲヰヰΒが ヮく ヶヰぶ デﾗ ﾗﾐW デｴ;デ ｷゲ 
welcoming, Iﾗﾏaﾗヴデ;HﾉWが ;ﾐS I;ﾐ さﾏWWデ ゲデ┌SWﾐデ ﾐWWSゲ ;ゲ デｴW┞ ;ヴｷゲWざ ふC┌ﾐﾐｷﾐｪｴ;ﾏ ;ﾐS 
Tabur, 2012, para. 8). 
 
A number of developments have caused this change. In the UK, the competition for 
students has led to universities building better facilities to attract them (Cox, 2017, p. 3). In 
addition, the increase in digital collections and subsequent reduction in print collections has 
allowed more room for learning spaces (Bennett, 2015, p. 217). Furthermore, library spaces 
have adapted to changes in pedagogy to reflect an emphasis on collaborative learning 
(Webb, Schaller and Hunley, 2008, p. 407).  
 
TｴW ヴWゲ┌ﾉデｷﾐｪ さﾉW;ヴﾐｷﾐｪ Iﾗﾏﾏﾗﾐゲざ ﾉｷHヴ;ヴ┞ SWゲｷｪﾐゲ ;ヴW aﾉW┝ｷHﾉW ﾉW;ヴﾐｷﾐｪ ゲヮ;IWゲ デｴ;デ ヮヴﾗ┗ｷSW さ; 
ｴ┞HヴｷS ﾗa ｷﾐaﾗヴﾏ;デｷﾗﾐ ヴWゲﾗ┌ヴIWゲ ;ﾐS Iﾗﾉﾉ;Hﾗヴ;デｷ┗W ;ﾐS ｷﾐSWヮWﾐSWﾐデ ┘ﾗヴﾆゲヮ;IWざ ふBヴ┞;nt, 
Matthews and Walton, 2009, p. 8). Despite a decline in print book circulation (Cunningham 
and Tabur, 2012, para. 1), by redefining itself a place to study, the library has retained its 
さゲデ;デ┌ゲ ;ゲ ; IWﾐデヴ;ﾉ ﾉﾗI;デｷﾗﾐ ﾗﾐ I;ﾏヮ┌ゲざ ふCﾗ┝が ヲヰヱΑが ヮく ヴぶく 
 
This sｴｷaデ ｷﾐ aﾗI┌ゲ aヴﾗﾏ デｴW ﾉｷHヴ;ヴ┞ ;ゲ ; ゲヮ;IW デﾗ ｴﾗﾉS ヴWゲﾗ┌ヴIWゲ デﾗ ; さヮﾉ;IW ﾗa Iﾗﾉﾉ;Hﾗヴ;デｷ┗W 
ﾉW;ヴﾐｷﾐｪ ;ﾐS Iﾗﾏﾏ┌ﾐｷデ┞ ｷﾐデWヴ;Iデｷﾗﾐざ ふMﾗﾐデｪﾗﾏWヴ┞ ;ﾐS MｷﾉﾉWヴが ヲヰヱヱが ヮく ヲヲΓぶ ｴ;ゲ ﾉWS デﾗ 
research into the library as a third place. A third place is neither home nor work, but a public 
ゲヮ;IW HWデ┘WWﾐ デｴW デ┘ﾗ ふOﾉSWﾐH┌ヴｪが ヱΓΒΓが ヮく ヲヰぶ ┘ｴWヴW ヮWﾗヮﾉW aWWﾉ さHWﾉﾗﾐｪｷﾐｪが W;ゲW ;ﾐS 
┘;ヴﾏデｴざ ふLW┘ｷゲが ヲヰヱΑが ヮく ヱΑヰぶく  
 
Numerous studies have identified that students sleep, eat and relax in the library (DeClerq 
and Cranz, 2014; Harrop and Turpin, 2013; Sommer, 1966). Students often describe feelings 
of comfort and safety (Cha and Kim, 2015; DeClerq and Cranz, 2014). This evidence suggests 
that students act and feel at home in libraries.  However, there have not been specific 
studies devoted to the homeness of academic libraries, or how design impacts this. In this 
context the aim of this study was to investigate if academic libraries are treated like, and 
feel like home to students, in particular exploring whether modern learning commons 





M;ﾐ┞ IﾗﾏﾏWﾐデ;デﾗヴゲ ｴ;┗W ﾏ;SW デｴW IﾗﾐﾐWIデｷﾗﾐ HWデ┘WWﾐ ヮ┌HﾉｷI ﾉｷHヴ;ヴｷWゲ ;ﾐS OﾉSWﾐH┌ヴｪげゲ 
(1989) concept of the third place - a public place that is neither home nor work (Elmborg, 
2011). However, the notion that students like the library but do not necessarily visit it to 
find resources has led to the suggestion that academic libraries are also third places (Lewis, 
2016; Montgomery and Miller, 2011). Lewis (2016) states that the library is a third place, 
being neither the dorm room nor the classroom (p. 96). The main features of third places as 
set out by Oldenburg (1989) have been adapted by Lewis (2016) for academic libraries:  
 
 Neutral ground - all disciplines mix in one space  
 Social leveller - almost anyone can use any of the library spaces 
 Conversation is the main activity に well-designed libraries accommodate informal 
conversations during study breaks 
 Accessibility and accommodation - libraries are accessible, and keep long hours 
 The regulars - many students use the library at regular times and use the same seats 
 A home away from home - the library is the home where students can be 
comfortable doing their academic work (p. 96-98). 
 
TｴW ｷSW; デｴ;デ OﾉSWﾐH┌ヴｪげゲ Iriteria should be used when building or renovating academic 
libraries is one shared by a number of commentators (Lewis, 2016; Montgomery and Miller, 
2011; Webb, Schaller and Hunley, 2008), however there is little discussion of how this would 
look in practice. Iﾐ ヮ;ヴデｷI┌ﾉ;ヴ デｴW ﾐﾗデｷﾗﾐ ﾗa ｷデ HWｷﾐｪ ; さｴﾗﾏW ;┘;┞ aヴﾗﾏ ｴﾗﾏWざ ｴ;ゲ ﾐﾗデ HWWﾐ 
interrogated in any depth. 
 
さHﾗﾏWざ ｷゲ ; さﾏ┌ﾉデｷSｷﾏWﾐゲｷﾗﾐ;ﾉ IﾗﾐIWヮデざ ふM;ﾉﾉWデデが ヲヰヰヴが ヮく ヶヲぶ デｴ;デ ｷゲ SWaｷﾐWS Hﾗデｴ ｷﾐ デWヴﾏゲ 
of a physical place and psychological belonging (Oxford English Dictionary, 2011). Tognoli 
(1967) defines home in contrast to house, labelling the attributes as centrality, continuity, 
privacy, self-expression, and social relationships (cited in Smith, 1994, p. 31). The concept of 
さｴﾗﾏWﾐWゲゲざ ｷゲ SW┗WﾉﾗヮWS H┞ the phenomenologist David Seamon (1979) through five 
themes rootedness, appropriation, regeneration, at-easeness and warmth. Rootedness 
refers to the way that the home is the start and finish point for activities, a strong grounding 
for action. Appropriation refers to the way that an individual has control and power over the 
homespace; it also implies a notion of privacy. There is a strong link to the feeling of 
territoriality that we have within the home. Regeneration is about the way that the 
individual is refreshed in the home, through sleep but also through mental rest. At-easeness 
implies the individual feeling able to be themselves, rather than seek to sustain a public 
image. Warmth refers to a sense of friendliness and support. Differentiating these five 
themes to homeness strengthens our ability to ask precise questions about the ways in 
which a library is like a home. 
 
Homeness in academic libraries has not attracted substantial attention in itself. Rather, 
there are a number of comments sprinkled throughout the literature that indicate the topic 
is worth further exploration. Due to findings that students most frequently discuss academic 
work in domestic spaces, Bennett (2005) suggests food and drink can help make libraries 
more domestic. This is similarly advocated by Hunter and Cox (2014), who recommend 
Sヴｷﾐﾆゲ ﾏ;ﾆｷﾐｪ a;IｷﾉｷデｷWゲ ﾗﾐ W;Iｴ aﾉﾗﾗヴ デﾗ さﾏ;ﾆW ゲデ┌SWﾐデゲ aWWﾉ ;デ ｴﾗﾏWざ ふヮく ヴΒぶが ;ﾐS H;ヴヴﾗヮ 
and Turpin (2013), who suggest refreshments and soft seaデｷﾐｪ デﾗ ヴWヮﾉｷI;デW ; さｴﾗﾏWﾉ┞ざ 
environment (p. 65). Furniture is considered by DeClerq and Cranz (2014) in their research 
ﾗﾐ ゲデ┌SWﾐデ ヮﾗゲデ┌ヴWゲが ;ヴｪ┌ｷﾐｪ デｴWｷヴ ｷﾐaﾗヴﾏ;ﾉ ┌ゲW ﾗa aﾗヴﾏ;ﾉ ┘ﾗﾗSWﾐ a┌ヴﾐｷデ┌ヴW さ;ゲ ｷa デｴW┞ ┘WヴW 
ｷﾐ デｴWｷヴ ﾗ┘ﾐ ﾉｷ┗ｷﾐｪ ヴﾗﾗﾏざ ｷﾐSｷI;デWゲ ｴﾗ┘ デｴW┞ would prefer to study (p. 581). Similarly, Webb, 
Schaller and Hunley (2008) state that behaviours such as putting feet on furniture 
SWﾏﾗﾐゲデヴ;デW デｴ;デ ; ゲデ┌SWﾐデ ｴ;ゲ さﾏﾗ┗WS ｷﾐざ デﾗ デｴW ゲヮ;IW ふヮく ヴヱΓぶく  
 
More generally, in advocating libraries as a third place, Lewis (2017) states that libraries are 
ゲデ┌SWﾐデゲげ ゲWIﾗﾐS ｴﾗﾏWく Iデ ｷゲ W;┝ﾏ;ﾐが CﾉWﾏﾗﾐゲが B;ﾐﾐｷﾐｪ ;ﾐS MIKWﾉaヴWゲｴ ふヲヰヰΑぶ ┘ｴﾗ 
perhaps come closest to advocating homeness by suggesting a need for restorative and 
rejuvenating library spaces. Notably missing from the literature, however, is evidence to 
suggest how students themselves view homeness.  
 
While homeness itself has not been central to studies of libraries to date, some related 
aspects such as space choice and atmosphere have been the subject of investigation. For 
example, space choice is a popular strand of research. Cha and Kim (2015) identified the 
amount of space, noise levels, crowdedness, comfort of furnishing and cleanliness were the 
most important factors for students. Webb, Schaller and Hunley (2008) identified furniture 
choice and window views as the most cited reasons for choosing a space. Beatty (2016) 
found that ゲデ┌SWﾐデゲげ ヮヴWaWヴWﾐIWゲ aﾗヴ ゲヮ;IW ┘WヴW ﾏ;ｷﾐﾉ┞ H;ゲWS ﾗﾐ ゲﾗ┌ﾐSが aﾗﾉﾉﾗ┘WS H┞ 
lighting. The importance of control is expressed by a number of writers. DeClerq and Cranz 
(2014) found students valued the ability to move furniture. Similarly, Bennett (2005) states 
デｴ;デ ゲデ┌SWﾐデゲ IﾗﾐゲｷSWヴWS ; ｪﾗﾗS ゲデ┌S┞ ゲヮ;IW デﾗ HW ﾗﾐW デｴ;デ ;ﾉﾉﾗ┘WS デｴWﾏ デﾗ Iﾗﾐデヴﾗﾉ さゲﾗIｷ;ﾉ 
and academic dimenゲｷﾗﾐゲ ﾗa ゲデ┌S┞ざ ふヮく ヱΑぶく  
 
Often interwoven in discussions of space preferences are considerations of the atmosphere 
in libraries. Mohanty (2002) considers staff attitudes to students, ease of access to 
resources, lighting, and an attractive environment as part of creating a welcoming 
atmosphere in academic libraries. Physical features such as wood flooring, comfortable 
chairs, coffee and food smells, ;ﾐS ;ﾐ ﾗ┌デゲｷSW ┗ｷW┘ Iｴ;ヴ;IデWヴｷゲW ; さ┘;ヴﾏ ;デﾏﾗゲヮｴWヴWざ 
according to Waxman, Clemons, Banning and McKelfresh (2007). However, atmosphere is 
considered to be more than generated by physical design (Hunter and Cox, 2013). 
Montgomery and Miller (2011) argue that conversation に both vocal and scholarly 
communication に adds to a welcoming and comfortable atmosphere. In addition, the role of 
staff is further explored in terms of library anxiety, where the perception of staff as 
intimidating and aloof is a barrier to using the library (Bostick, as cited in Jiao and 
Onwuegbuzie, 1999). A section of the literature focusses on the importance of the presence 
of other students in the library. A number of commentators suggest the ability to work 
amongst others creates an ambience and sense of scholarship that is attractive to students 





The research was undertaken at the University of Nottingham, with the permission of the 
Libraries, Research and Learning Resources department. The institution was chosen due to 
its recent renovation and extension of George Green Library. A short walk away from the 
new library is Hallward Library. The design differences, age and proximity of the libraries 
provide an interesting comparison for the study. George Green Library was renovated and 
extended in 2014-2017. It supports the faculties of science and engineering. It now has a 
glass facade, moveable furniture, and a variety of seating options throughout the building. 
Hallward Library supports the arts and humanities faculties. Covering four floors, most of its 
seats are concentrated on the top two floors, which hold traditional study carrels for silent 
study. Originally built in 1972, between 2006 and 2008 various part of the library were 
refurbished, most notably the lower ground floor which was made into a learning hub 
(Waller, 2011, p. 76). The learning hub (Level 1) is in contrast to the silent floors with a focus 
on collaborative learning and moveable furniture. 
 
The analytic framework for the project was based on the work of Seamon (1979) who 
developed five criteria for what it means to be and feel at home. In the framework (Table 1 
below), the criteria were defined and then related to library behaviours, indicating possible 
differences between the libraries. The relation to library behaviour column also indicates 
which method would be used to measure the criteria (O = Observation, Q = Questionnaire, I 
= Interview). Some of the criteria would be difficult to observe, and therefore were more 
suitable for inclusion on the questionnaire, and vice versa.  
 
Table 1. The Homeness framework 
Criteria  Definition  
(Seamon, 1979) 
Operationalisation in library behaviour  
Rootedness  さA ヮｴ┞ゲｷI;ﾉ IWﾐデヴW aﾗヴ SWヮ;ヴデ┌ヴW ;ﾐS 
ヴWデ┌ヴﾐざ 
 
A ヮﾉ;IW ┘ｴWヴW ; さヮWヴゲﾗﾐ ﾗヴｪ;ﾐｷゲWゲ 
ｴｷゲ Iﾗﾏｷﾐｪゲ ;ﾐS ｪﾗｷﾐｪゲざが さSWヮ;ヴデ┌ヴWゲ 
;ﾐS ヴWデ┌ヴﾐゲ ﾏ;┞ HW aｷ┝WS H┞ ｴ;Hｷデざ 
 
さC;ﾐ ﾏﾗ┗W aﾉ┌ｷSﾉ┞ デｴヴﾗ┌ｪｴﾗ┌デ デｴW 
dwelling because body-subject 






Students rooting themselves in the library 
throughout the day - using it as a space to 
return to in between classes and breaks (Q). 
 
Students can navigate the library while 
engaged in other activities e.g. using the 











さPﾗゲゲWゲゲｷﾗﾐ ;ﾐS Iﾗﾐデヴﾗﾉぎ デｴW ヮWヴゲﾗﾐ 
who is at home holds a space over 
┘ｴｷIｴ ｴW ｷゲ ｷﾐ Iｴ;ヴｪWざ 
 
さL;Iﾆ ﾗa ;ヮヮヴﾗヮヴｷ;デｷﾗﾐ ｷﾐ┗ﾗﾉ┗Wゲ 
ｷﾐaヴｷﾐｪWﾏWﾐデ ﾗヴ ﾉﾗゲゲ ﾗa ヮヴｷ┗;I┞ざ 
 
さDｷゲヴ┌ヮデｷﾗﾐ ﾗa ;ヮヮヴﾗヮヴｷ;デｷﾗﾐ ﾉW;Sゲ デﾗ 
responses of feeling-subject which 
may include anger, anxiety or 
Territorial behaviour - leaving markers to 
save a space or discourage others from 
using the same space (O) 
 
One person using two or more spaces (O) 
 
Creating private spaces using movable 
furniture or belongings (O, Q, I) 
 
Controlling the space by moving furniture 




(O, Q, I) 
Regeneration  さ‘Wゲデﾗヴ;デｷ┗W ヮﾗ┘Wヴゲ ;デ ｴﾗﾏWざ 
 
さPｴ┞ゲｷI;ﾉ ヴWゲデざ ;ﾐS ゲﾉWWヮ 
 
さPゲ┞IｴﾗﾉﾗｪｷI;ﾉ ヴWｪWﾐWヴ;デｷﾗﾐざが さ; 
stable place in which a person can 
recoup his physical and psychic 




Eating and drinking (O, Q, I) 
 
Sleeping or lying down  
(O, Q, I) 
 
At-easeness  さFヴWWSﾗﾏ デﾗ HWぎ デｴW ヮWヴゲﾗﾐ ┘ｴﾗ ｷゲ ;デ 
home can be what he most 
comfortably is and do what he most 
┘ｷゲｴWゲ デﾗ Sﾗざ 
 
さIデ Iﾗﾐデヴ;ゲデゲ ┘ｷデｴ ヮ┌HﾉｷI 
environments where people must 
partake in roles and behaviours 





Behaviours that break social convention 
such as taking shoes off, putting feet on the 
furniture and lying down could indicate that 
students are at ease (O, I) 
 
Measurement of how comfortable students 
feel (Q) 
Warmth  さAデﾏﾗゲヮｴWヴW ﾗa aヴｷWﾐSﾉｷﾐWゲゲが IﾗﾐIWヴﾐ 
;ﾐS ゲ┌ヮヮﾗヴデざ 
 
さPヴWゲWﾐIW ﾗa ヮWﾗヮﾉW ;ﾐS 
ｷﾐデWヴヮWヴゲﾗﾐ;ﾉ ｴ;ヴﾏﾗﾐ┞ざ 
 
さTｴW ヮWヴゲﾗﾐ aWWﾉゲ IﾗﾐIWヴﾐ for the 
home and keeps it ordered and in 
ｪﾗﾗS ヴWヮ;ｷヴざ ふヮく Βヴ-85). 
Taking pride in the space に keeping the 
space tidy (Q). 
 
Measurement of student perceptions of 
warmth and friendliness (Q, I). 
 
 
A mixed method approach, combining qualitative and quantitative methods, was employed 
to gather data about the two libraries (Bryman, 2016, p. 634). The main methods were 
quantitative, being structured observation and student questionnaires. Questionnaires were 
IｴﾗゲWﾐ HWI;┌ゲW さ;ﾉデｴﾗ┌ｪｴ ﾗHゲWヴ┗;デｷﾗﾐ;ﾉ ゲデ┌SｷWゲ I;ﾐ ヮヴﾗ┗ｷSW ;ﾐ ｷﾐゲｷｪｴデa┌ﾉ ｪﾉｷﾏヮゲW ﾗa け┘ｴ;デげ 
ｷゲ ｴ;ヮヮWﾐｷﾐｪ ｷﾐ ﾉｷHヴ;ヴｷWゲが デｴW┞ Sﾗ ﾐﾗデ ｷﾐSｷI;デW け┘ｴ┞げ ヮ;デヴﾗﾐゲ Sﾗ ┘ｴ;デ デｴW┞ Sﾗざ ふGｷ┗Wﾐ ;ﾐS 
LWIﾆｷWが ヲヰヰンが ヮく ンΒンぶく “ｷﾏｷﾉ;ヴﾉ┞が ﾗHゲWヴ┗;デｷﾗﾐゲ ;ヴW ┗;ﾉ┌;HﾉWが ;ゲ ｷﾐ ケ┌Wゲデｷﾗﾐﾐ;ｷヴWゲが さWヴヴﾗヴゲ ;ヴｷゲW 
when respondents lack motivation to report truthfully, lack comprehension skills, or 
SWﾉｷHWヴ;デWﾉ┞ Sｷゲデﾗヴデ デｴWｷヴ ;ﾐゲ┘Wヴゲざ ふP;ヴWデデ; ;ﾐS C;デ;ﾉ;ﾐﾗが ヲヰヱンが ヮく ヱヵΓぶく Tﾗ ゲ┌ヮヮﾉWﾏWﾐデ デｴW 
quantitative methods, a semi structured interview with a staff member involved in the 
design of George Green Library provided context for the case study. Unstructured 
observation was also employed to document the whole picture, capture context, and 
consider the influence of the environment (Mulhall, 2003, p. 307) in a way structured 
observation does not.  
 
The structured observation approach involved recording the frequency of behaviours within 
predetermined categories (Bryman, 2016, p. 269). The libraries were coded into zones, and 
behaviour was recorded by frequency on a five bar gate whilst walking around the zone 
following a predetermined route. This reduced the likelihood that the same student would 
be recorded multiple times in error. Preceding and following the observation data 
collection, occupancy readings were recorded. Additionally, brief field notes were taken 
regarding environmental factors that may have affected behaviour, such as temperature. 
Overall, four hours and 35 minutes of observation was undertaken (George Green 2h35m, 
Hallward 2h), with observations taking place over three days, in the exam period, in the 
morning (09:40-11:15), afternoon (14:15-16:45), and evening (18:25-19:50). 
 
The questionnaire (Appendix) was designed with two purposes in mind. Firstly, it had to fit 
into the five criteria of the framework in order to test homeness. Secondly, the questions 
were designed to run parallel to the observation points, as it was important to compare 
what students were doing to what they say they do, and how they felt about it (Given and 
Leckie, 2003, p. 383). Most of the questions were closed ended questions, however, an 
open comment space was left at the end of the questionnaire so that respondents could 
voice their opinion or provide details that may have been missed in the closed questions 
ふOげC;デｴ;ｷﾐ ;ﾐS Tｴﾗﾏ;ゲが ヲヰヰヴぶく At the end of the three week period (in may/June 2017), out 
of 100 questionnaires left at each site, 26 completed questionnaires were counted from 
George Green, and 56 from Hallward. The remaining 118 were either handed in blank, or 
were missing.  
 
A semi-structured interview was undertaken with a member of staff who had been involved 
in the design of George Green Library. The topics of the interview mirrored some of those in 
the observations and questionnaires, however focussed more on the designs of the two 
libraries. 
 
During the structured observation, some unstructured observation was undertaken. This 
consisted of the researcher noting down any observation that related to the topic or 
elaborated on a structured observation point. This was conducted in conjunction with the 
structured observation as it was felt behaviours would arise on an ad hoc basic and should 
HW ヴWIﾗヴSWS ;ゲ ゲﾗﾗﾐ ;ゲ デｴW┞ ┘WヴW ┗ｷW┘WSく Iデ ┘;ゲ ｷﾏヮﾗヴデ;ﾐデ デﾗ デ;ﾆW デｴW ﾐﾗデWゲ さ;ゲ 
ｷﾐIﾗﾐゲヮｷI┌ﾗ┌ゲﾉ┞ ;ゲ ヮﾗゲゲｷHﾉW ゲﾗ ;ゲ ﾐﾗデ デﾗ Sｷゲデ┌ヴH デｴW ﾐﾗヴﾏ;ﾉ aﾉﾗ┘ ﾗa W┗Wﾐデゲざ ふParahoo, 2014). 
When an interesting observation was made, this was noted down, ideally out of sight of the 
participants, for example between the shelving or at an empty seat.  
 
The ethical aspects of the study were carefully considered to ensure that participants were 
protected and to ensure the integrity of the research (Cresswell, 2014, p. 92). The approach 
was approved through University of Sheffield ethics procedures. For the interview informed 
IﾗﾐゲWﾐデ ┘;ゲ ﾗHデ;ｷﾐWSく TｴW ｷﾐデWヴ┗ｷW┘WWげゲ ｷSWﾐデｷデ┞ ｴ;ゲ HWWﾐ ;nonymised. Unobtrusive 
observation has the benefit that no participants are intruded upon. However, observation 
without knowledge of the participant is a contentious issue due to concerns about lack of 
informed consent (Takyi, 2015, p. 856). Yet the number of students moving in and out of the 
observation areas made gaining informed consent unfeasible. Under these circumstances, 
デｴW Uﾐｷ┗Wヴゲｷデ┞ ﾗa “ｴWaaｷWﾉS ふヲヰヱヶぶ ゲ┌ｪｪWゲデゲ デｴ;デ さ;ヮヮヴﾗ┗;ﾉ ｷゲ ゲﾗ┌ｪｴデ aヴﾗﾏ デｴW ヴWﾉW┗;ﾐデ 
;┌デｴﾗヴｷデｷWゲざ ふヮWヴﾏｷゲゲｷﾗﾐ ┘;ゲ ｪ;ｷﾐWSぶが ;ﾐS さゲpecific individuals should not be identified, 
W┝ヮﾉｷIｷデﾉ┞ ﾗヴ H┞ ｷﾏヮﾉｷI;デｷﾗﾐざ ふヮく ンヰぶく F┌ヴデｴWヴﾏﾗヴWが ﾗﾐ デｴW ;S┗ｷIW ﾗa Gｷ┗Wﾐ ;ﾐd Leckie (2003, p. 
376), a sign was displayed at the entrance of both libraries informing students that 
observations were taking place. This enabled the option to opt out by avoiding the library on 
the specified days.  
 
The participating institution requested the students were not approached and 
questionnaires were left on study tables; therefore it was unsuitable to ask students to sign 
a consent form, due to the possibility of it being left unattended. Rather, implied consent 
was gained by virtue of completion, as explained on the participant sheet. Responses to the 
questionnaire were anonymous, minimising the risk to confidentiality. Completed forms 






‘ﾗﾗデWSﾐWゲゲ ｷゲ SWaｷﾐWS H┞ “W;ﾏﾗﾐ ふヱΓΑΓぶ ;ゲ ; さヮｴ┞ゲｷI;ﾉ IWﾐデヴW aﾗヴ SWヮ;ヴデ┌ヴW ;ﾐS ヴWデ┌ヴﾐざ ;ﾐS 
knowing a place intimately enough to move around the space fluidly (p. 79). 
 
The questionnaires attempted to ascertain if students rooted themselves in the library 
spaces throughout the day. Students were asked to tick all answers that applied for the 
aﾗﾉﾉﾗ┘ｷﾐｪ ゲデ;デWﾏWﾐデ さI ┘ﾗ┌ﾉS ﾉW;┗W ﾏ┞ HWﾉﾗﾐｪｷﾐｪゲ ﾗﾐ デｴW ﾉｷHヴ;ヴ┞ SWゲﾆゲ ┌ﾐ;デデWﾐSWS aﾗヴざ 
(Figure 1). The question sought to understand how long they used their belongings to root 
themselves to their chosen space.  A surprisingly low proportion of students stated they 
would leave their belongings in the library for the length of a lecture, seminar, or exam. 
Whilst this does not necessarily indicate that students do not come and go from the library 
during the day, it does suggest that they are less inclined to root themselves in a particular 





    
As shown in Figure 1, there are very few discernible differences between the two libraries.  
 
The data overall indicates low levels of rootedness in both libraries. In hindsight, a question 
about whether students leave and return to library throughout the day would have given a 
clearer picture of this element.  
 
In structured observations, rootedness was operationalised in terms of students walking 
through the buildings fluidly while engaged in other activities. In both libraries, this was only 
observed a total of once, when students were walking through the building whilst looking at 
their mobile phones. The lack of data here is possibly due to the time of year. As it was 
exam period, students did not have lectures to attend, and therefore were perhaps less 
likely to move from their study space.  
 
Appropriation 
Aヮヮヴﾗヮヴｷ;デｷﾗﾐ ｷﾐ┗ﾗﾉ┗Wゲ さヮﾗゲゲWゲゲｷﾗﾐ ;ﾐS Iﾗﾐデヴﾗﾉざ ふ“W;ﾏﾗﾐが ヱΓΑ9, p. 80), which can be 
operationalised in library space behaviour as students becoming territorial about their 
space, and altering the space to suit their needs.  
 
When asked if they have a favourite spot to study in the library, over 80% of students in 
Hﾗデｴ ﾉｷHヴ;ヴｷWゲ ゲ;ｷS け┞Wゲげく Tｴｷゲ ┘;ゲ IﾗﾐaｷヴﾏWS H┞ デｴW staff intervieweeが ┘ｴﾗ ゲデ;デWS さヮWﾗヮﾉW 
ｴ;┗W デｴWｷヴ ゲヮﾗデが ;ﾐS デｴW┞ ﾉｷﾆW デｴWｷヴ ゲヮﾗデが ;ﾐS デｴW┞ ｪWデ ┗Wヴ┞ ;デデ;IｴWS デﾗ ｷデざく 
 
Seamon (1989) states that さSｷゲヴ┌ヮデｷﾗﾐ ﾗa ;ヮヮヴﾗヮヴｷ;デｷﾗﾐ ﾉW;Sゲ デﾗ ヴesponses of feeling-subject 
┘ｴｷIｴ ﾏ;┞ ｷﾐIﾉ┌SW ;ﾐｪWヴが ;ﾐ┝ｷWデ┞ ﾗヴ SｷゲIﾗﾏaﾗヴデざ ふヮく Βヱぶく TｴWヴWaﾗヴWが ゲデ┌SWﾐデゲ ┘WヴW also 
asked to rate their disappointment from one to ten if their spot was not available. However, 
the results were less conclusive, with a variety of answers along the spectrum and little 
difference between the two sites. However, it was notable that female students expressed 






Another aspect of appropriation - territoriality - was observed through students using more 
than their designated desk space, as defined by spacing between chairs. As shown in Figure 
3, students in George Green were on average twice as likely to use more than one space 
than in Hallward, by spreading their belongings across the tables. As George Green has more 





Unstructured observations found that in George Green it was also common for students 
using the partitioned carrels to spread their belongings around them on the floor. In 
comparison, in the Hallward carrels, students were not observed using the floor space, 
other than under their own carrels. This could be due to George Green having much more 
ヴﾗﾗﾏ ;ヴﾗ┌ﾐS デｴW SWゲﾆゲく Tｴｷゲ ｷﾐSｷI;デWゲ デｴ;デ GWﾗヴｪW GヴWWﾐげゲ SWゲｷｪﾐ ;ﾉﾉﾗ┘ゲ ゲデ┌SWﾐデゲ デﾗ ｴ;┗W ; 
much wider territorial remit than at Hallward, which they take full advantage of.  
 
Conversely, when asked if they felt they had enough room to create their own space in the 
library (Figure 4), although the majority of George Green students tended to agree (54%), a 
significant number (19%) disagreed. This is in comparison to Hallward, in which only 9% 





As a newly renovated building that was designed in part to give students more space, this is 
an interesting result. With exam period meaning the libraries are often at full capacity and 
George Green becoming popular with other disciplines, the disagreement from George 
Green students could be due to the high occupancy in the building. With many study spaces 
not partitioned, the closeness to other students may have been a factor. The staff 
interviewee noted that 100 more seats had to be purchased for George Green, which 
inevitably meant that in some areas students had to sit closer together. However, there was 
an awareness that this could impact the space negatively. 
 
さI ヴW;ﾉﾉ┞ aWWﾉ ｷa ┞ﾗ┌ ;Iデ┌;ﾉﾉ┞ Iヴ;ﾏ Iｴ;ｷヴゲ ｷﾐデﾗ W┗Wヴ┞ ﾐﾗﾗﾆ ;ﾐS Iヴ;ﾐﾐ┞が ┞ﾗ┌ ┘ｷﾉﾉ ヴuin it 
IﾗﾏヮﾉWデWﾉ┞が ゲﾗ I Sﾗ aWWﾉ デｴWヴW ;ヴW Wﾐﾗ┌ｪｴ Iｴ;ｷヴゲ ﾐﾗ┘ ;ﾐS Iげﾏ ﾐﾗデ ｪﾗｷﾐｪ デﾗ H┌┞ ;ﾐ┞ ﾏﾗヴWざ 
(A1). 
 
Given the design of the building, it is also interesting to note that while only 50% of students 





This correlates with the observations, in which a slightly higher proportion of Hallward 
students were observed moving the furniture to suit their needs than in George Green 
(Figure 6). Part of the aspirational brief for George Green was, as the interviewee stated, 
さﾏﾗSWヴﾐが aﾉW┝ｷHﾉW a┌ヴﾐｷデ┌ヴW ぐ デｴ;デ ゲデ┌SWﾐデゲ Iﾗ┌ﾉS ┘ｷデｴｷﾐ ヴW;ゲﾗﾐが ﾏﾗ┗W ;ヴﾗ┌ﾐS デhemselves to 
ｪWデ デｴW Iﾗﾐaｷｪ┌ヴ;デｷﾗﾐ デｴW┞ ┘;ﾐデWSざく Iデ ｷゲ ｷﾐデWヴWゲデｷﾐｪ デﾗ ﾐﾗデW デｴWﾐが デｴ;デ ﾏﾗヴW ゲデ┌SWﾐデゲ ┘WヴW 
not observed altering the furniture in George Green. While students at George Green were 
observed being more territorial than in Hallward, the questionﾐ;ｷヴWゲ ゲ┌ｪｪWゲデWS H;ﾉﾉ┘;ヴSげゲ 
students valued the ability to control the configuration of the space more strongly. This is 







‘WｪWﾐWヴ;デｷﾗﾐ ヴWaWヴゲ デﾗ デｴW さヴWゲデﾗヴ;デｷ┗W ヮﾗ┘Wヴゲざ ﾗa ｴﾗﾏWが ┘ｴｷIｴ ｷﾐIﾉ┌SWゲ ヮｴ┞ゲｷI;ﾉ ;ﾐS 
psychological restoration (Seamon, 1979, p. 82-3). This was operationalised in terms of 
activities around eating, resting and sleeping in the libraries. 
 
Overall, slightly more students were observed eating in George Green than in Hallward. This 
could be in part due to the café, which blends study spaces into a café space and is located 
on the lower ground levelく H;ﾉﾉ┘;ヴSげゲ I;aY ｷゲ IﾉﾗゲW デﾗ デｴW Wﾐデヴ;ﾐIW ;ﾐS ヴWIWヮデｷﾗﾐ SWゲﾆが 
making it less secluded than George Green's. The staff interviewee described feedback from 
students about wanting a space that felt like they were having a break from the library.  
 
さWｴWﾐ ┘W SｷS GWﾗヴｪW GヴWWﾐ ぐ ｷデ ┘;ゲ け┞Waｴ ┘W Sﾗ ┘;ﾐデ デﾗ Sヴｷﾐﾆ ; I┌ヮ ﾗa IﾗaaWW ;ﾐ┞┘ｴWヴWげ 
H┌デ デｴW┞ ;ﾉゲﾗ ゲ;ｷS け┞Wah but do you know what I actually want to be able to have a break, I 
┘;ﾐデ デﾗ ｪWデ ;┘;┞ aヴﾗﾏ ┘ｴWヴW Iげﾏ ゲデ┌S┞ｷﾐｪ ;ﾐS I ┘;ﾐデ デﾗ ｪﾗ デﾗ デｴW I;aY ;ﾐS I ┘;ﾐデ デｴW I;aY 
デﾗ aWWﾉ SｷaaWヴWﾐデ aヴﾗﾏ デｴW ヴWゲデ ﾗa デｴW ﾉｷHヴ;ヴ┞ HWI;┌ゲW I ┘;ﾐデ デﾗ aWWﾉ ﾉｷﾆW Iげﾏ ｴ;┗ｷﾐｪ ; HヴW;ﾆざ 
(A1). 
 
The results for sleeping (or resting your head) in the library were strikingly similar in both 
libraries. Both libraries reported a 60/40 ratio with the majority of the students stating they 






However, when asked if they like to rest and recuperate in the library, the majority of 
students from both libraries tended to disagree. Majorities from both libraries stated that 





Answers from the questionnaires are supported by the observation data, which found only 
three students asleep (or with their eyes shut) in each library.  
 
Thus students in both libraries used the space to regenerate, but mostly through eating. 
Although most disagreed that they liked to use the library to rest, there is evidence to 
suggest that they do anyway, perhaps out of necessity, rather than comfort.  Despite this, 
the following free text comments from the questionnaire show that some students showed 
an awareness and desire for the library to provide facilities for regeneration. 
 
さNWWSゲ ; ﾐ;ヮ ゲヮ;IW ;ﾐS ﾏﾗヴW HW;ﾐ H;ｪゲ ;ﾐS ; ﾏｷIヴﾗ┘;┗Wざ 
 
さPﾉW;ゲW ｪWデ ﾐ;ヮ ヮﾗSゲざ 
 
さC┌ゲｴｷﾗﾐゲく MﾗヴW Hﾗﾗデｴゲく A ﾆWデデﾉWっﾏｷIヴﾗ┘;┗Wざ 
 
さPﾉW;ゲW ｪWデ ﾐ;ヮヮｷﾐｪ ヮﾗSゲざ 
 
さNWWS ﾐ;ヮ ゲヮ;IW ヮﾉW;ゲWざ 
 
At-easeness 
The freedom to be yourself was what Seamon (1979) identified as being at ease (p. 83). This 
includes the dispelling of social conventions. In the questionnaire, students were asked if 







In observations, at-easeness was measured by how many students had their shoes off as 
this was what Seamon SWゲIヴｷHWS ;ゲ ; HWｴ;┗ｷﾗ┌ヴ ｷﾐIﾗﾐゲｷゲデWﾐデ ┘ｷデｴ さWﾐ┗ｷヴﾗﾐﾏWﾐデゲ ┘ｴWヴW 
ヮWﾗヮﾉW ﾏ┌ゲデ ヮ;ヴデ;ﾆW ｷﾐ ヴﾗﾉWゲ ;ﾐS HWｴ;┗ｷﾗ┌ヴゲ ヴWケ┌ｷヴWS デﾗ ﾏ;ｷﾐデ;ｷﾐ ; ヮ┌HﾉｷI ｷﾏ;ｪWざ ふヮく Βン-
84). The results were similar for both libraries (Figure 10). Unstructured observation found 
that students walked around both libraries with no shoes, suggesting a high level of ease 





Structured observation also looked for students with their feet up (Figure 11 and 12), and 
found that this was slightly more prevalent in Hallward. Once again, this was fairly 
┌ﾐW┝ヮWIデWS S┌W デﾗ デｴW W;ゲW ﾗa ﾏﾗ┗ｷﾐｪ GWﾗヴｪW GヴWWﾐげゲ a┌ヴﾐｷデ┌ヴWく Hﾗ┘W┗Wヴが デｴｷゲ I;ﾐ HW 
explained by the fact that the majority of students with their feet on other furniture were in 
the basement of Hallward. On this level there is a variety of furniture including ottomans 









Students were also asked if they felt safe in the library, to which half of the respondents 





Structured observation was also used to look for the number of valuables left unattended 
(meaning electronic devices and wallets). In both libraries, more than 60 separate incidents 
were recorded (Figure 14), suggesting that students certainly feel that their belongings are 
safe in the library. It was particularly notable that this was most common at George Green in 






W;ヴﾏデｴ ヴWﾉ;デWゲ デﾗ ;ﾐ さ;デﾏﾗゲヮｴWヴW ﾗa aヴｷWﾐSﾉｷﾐWゲゲが IﾗﾐIWヴﾐ ;ﾐS ゲ┌ヮヮﾗヴデざ ふ“W;ﾏﾗﾐが ヱΓΑΓが ヮく 
84). Therefore students were asked to rate their agreement to the statement about the 
library being a friendly place. While the majority tended to agree (approximately 50% at 





Seamon (1979) suggests that さデｴW ヮWヴゲﾗﾐ aWWﾉゲ IﾗﾐIWヴﾐ aﾗヴ デｴW ｴﾗﾏW ;ﾐS ﾆWWヮゲ ｷデ ﾗヴSWヴed 
;ﾐS ｷﾐ ｪﾗﾗS ヴWヮ;ｷヴざ ふヮく Βヴぶ ｷs an indicator of warmth. A higher proportion strongly agreed 
that they took pride in the library space at George Green (Figure 16). This could perhaps be 






This was also reflected in the answers to a question where students were asked if they feel 
physically comfortable in the library. Slightly more students tended to agree that they do in 






The interviewee pointed out that with George Green, the service had the opportunity to 
create a community, highlighting that students can feel lost at the university. Therefore they 
have started to open the library up for other uses, for example an artist in residence who 
showed students how to do Chinese brush painting proved very successful during revision 
period. This focus on community, as well as the problems with amenities at Hallward could 
account for the higher numbers of students who, overall, felt George Green was a warm 
place.  
 
Home or library? 
Students were also directly asked if they felt at home at the library. As demonstrated in 
Figure 18, George Green agreed more strongly with the statement, but also tended to 
disagree more. In comparison, H;ﾉﾉ┘;ヴSげゲ ;ﾐゲ┘Wヴゲ ┘WヴW ﾏﾗヴW IﾗﾐIWﾐデヴ;デWS ｷﾐ けデWﾐS デﾗ 





In a female to male comparison (Figure 19), more females (19%) were found to strongly 
agree to the statement than males (3%). This correlates with Figure 2B which showed that 







Students were asked where they prefer to study between the library and home, with the 
vast majority of students stating they prefer to study in the library. This was expected as 
students filling in the questionnaire were those using the library. Students were then asked 
to identify the reasons for their preferred locationく TｴﾗゲW ┘ｴﾗ IｴﾗゲW けﾉｷHヴ;ヴ┞げ ;ヴW Sｷゲヮﾉ;┞WS 
 
in Figure 20. Unsurprisingly, the most popular answer for both libraries was that they can 





Fﾗヴ デｴW ヴWゲヮﾗﾐSWﾐデゲ ┘ｴﾗ IｴﾗゲW けﾗデｴWヴげが ; ゲWヮ;ヴ;デｷﾗﾐ ﾗa ｴﾗﾏW ;ﾐS ┘ﾗヴﾆ ┘;ゲ ; Iﾗﾏﾏﾗﾐ 
theme, especially in terms of distractions.  
さIデ ｷゲ ; ｪﾗﾗS ヮｴ┞ゲｷI;ﾉ ヴWﾏｷﾐSWヴ デｴ;デ デｴW ﾉｷHヴ;ヴ┞ ｷゲ aﾗヴ ┘ﾗヴﾆ ┘ｴWヴW;ゲ ｴﾗﾏW ｷゲ ; ヮﾉ;IW I I;ﾐ 
ヴWﾉ;┝ざ 
 
さFWWﾉ ﾏﾗヴW ﾏﾗデｷ┗;デWS デﾗ ゲデ┌S┞ ｴWヴW ふﾉｷHぶ デｴ;ﾐ ;デ ｴﾗﾏW ;ﾐS ｪﾗﾗS デﾗ ｪWデ ﾗ┌デ ﾗa デｴW ｴﾗ┌ゲW aﾗヴ 
ﾏWﾐデ;ﾉ ｴW;ﾉデｴ ヴW;ゲﾗﾐゲざ 
 
さC;ﾐ SｷaaWヴWﾐデｷ;デW HWデ┘WWﾐ ゲデ┌S┞ ;ﾐS ヴWゲデざ 
 
さFW┘Wヴ Sｷゲデヴ;Iデｷﾗﾐゲ ふW┝IWヮデ ゲ┌ヴ┗W┞ゲぶざ 
 
さTｴWヴW ｷゲﾐげデ ; aヴｷSｪW デﾗ Sｷゲデヴ;Iデ ﾏWざ 
 
 
Students were asked to add any further comments about homeness in the library. A 
common opinion was that students did not want the library to be homely, as they felt there 
should be distinction from home. 
 
さI Sﾗﾐげデ like the library to be too "homey" as I'll start treating it like my own home 
(messy/less productive). I need the clear distinction to reinforce the idea that the library is 
for work and home ｷゲ aﾗヴ ヴWﾉ;┝ｷﾐｪくざ 
 
さNﾗデ ｴﾗﾏWﾉ┞ H┌デ デｴ;デげゲ ｪﾗﾗSざ 
 
さI ﾉｷﾆW ｴ;┗ｷﾐｪ ゲWヮ;ヴ;デW ┘ﾗヴﾆ ;ﾐS ｴ;┗W ｴﾗﾏW ゲヮ;IWゲが I Sﾗﾐげデ ヮ;ヴデｷI┌ﾉ;ヴﾉ┞ ┘;ﾐデ デｴW ﾉｷHヴ;ヴ┞ デﾗ 
aWWﾉ ゎｴﾗﾏWﾉ┞ゎくざ 
 
さPWﾗヮﾉW Sﾗﾐげデ ｪﾗ [to] デｴW ﾉｷHヴ;ヴ┞ デﾗ ヴWゲデが デｴW┞ ｪﾗ デﾗ ┘ﾗヴﾆくざ 
 
さI デｴｷﾐﾆ デｴW ヮﾉ;IWゲ ｷﾐ デｴW ﾉｷHヴ;ヴ┞ デhat tend to be the most homely are always the busiest so 
there's never really the opportunity to work there. I prefer working in the less homely bits 
S┌ヴｷﾐｪ W┝;ﾏっIﾗ┌ヴゲW┘ﾗヴﾆ デｷﾏW HWI;┌ゲW I aｷﾐS ｷデ W;ゲｷWヴ デﾗ IﾗﾐIWﾐデヴ;デW ｷﾐ ケ┌ｷWデ ヮﾉ;IWゲくざ 
 
Summary 
The results show that students do exhibit most of the homely behaviours as set out by the 
framework, and suggested by Seamon (1979). Appropriation, regeneration and at-easeness 
were all observed a significant number of times over the three observation days. The results 
of the questionnaires and the interview confirmed these results. Warmth was not an 
observation point, but the questionnaires demonstrated that the libraries were viewed as 
friendly and warm places. Interestingly, rootedness, however, was not a common element. 
In their study, Harrop and Turpin (2013) found that students used the library throughout the 
S;┞ aﾗヴ SｷaaWヴWﾐデ ヮ┌ヴヮﾗゲWゲが aﾗヴ W┝;ﾏヮﾉW さデﾗ ┌ゲW ; PC デﾗ ケ┌ｷIﾆﾉ┞ Iheck email or timetables 
HWaﾗヴW ; ﾉWIデ┌ヴWざ ふヮく ヶΓぶく Hﾗ┘W┗Wヴ デｴｷゲ ゲデ┌S┞ aﾗ┌ﾐS デｴ;デ デｴｷゲ SｷS ﾐﾗデ W┝デWﾐS デﾗ ┌ゲｷﾐｪ 
belongings to root themselves to a particular spot.  
 
The results did not conclude that newer library designs facilitated homeness more than 
older ones. Rather, they showed that the designs impacted on different elements of 
homeness. The learning commons building was better equipped for basic amenities, taking 
breaks, territorial behaviour and was considered to have a better atmosphere overall. 
However, in the older design, students felt they had more control, resting was more 
important, and agreed more strongly that they felt at home in the library. This suggests that 






Much of the current literature around library design has focussed on the need for 
collaborative space (Montgomery and Miller, 2011; Webb, Schaller and Hunley, 2008). 
EIｴﾗｷﾐｪ G;┞デﾗﾐげゲ (2008) comparison between communal and social spaces, the results of 
this study indicated that students liked to work individually, but amongst each other 
HWI;┌ゲW さﾉﾗﾗﾆｷﾐｪ ;デ ﾗデｴWヴゲ ┘ﾗヴﾆｷﾐｪ ｴ;ヴSざ ﾏ;ﾆWゲ デｴWﾏ aWWﾉ さWﾐIﾗ┌ヴ;ｪWSざ ふaヴWW デW┝デ 
comment).  
 
However, the results indicated that a space for individual retreat was an important factor 
for students. In line with Regalado and Smale (2015) and Applegate (2009), individual spaces 
were highly valued. This is further supported by the interview: さ┘ｴ;デ デｴW┞げヴW デelling us about 
H;ﾉﾉ┘;ヴS ｷゲ ﾐﾗデ Wﾐﾗ┌ｪｴ ゲｷﾉWﾐデ ゲデ┌S┞ ゲヮ;IWゲざ. This echoes the work of Bailin (2011) whose 
interview respondents stated there were too many collaborative spaces.  The observations 
also demonstrated that when given the opportunity with larger individual spaces at George 
Green, students spread their belongings on tables and the floor to mark their own space.  
 
Conversely, the open tables in George Green appeared to result in some dissatisfaction with 
19% of students tending to disagree that they have enough room to create their own space. 
Iデ Iﾗ┌ﾉS HW ｷﾐaWヴヴWS デｴ;デ デｴW ﾉ;Iﾆ ﾗa ヮ;ヴデｷデｷﾗﾐゲ ふ┘ｴｷIｴ ;ヴW ┌ゲWS ｷﾐ ;ﾉﾉ ﾗa H;ﾉﾉ┘;ヴSげゲ ゲｷﾉWﾐデ 
spaces) mean that in busy periods, students in George Green are required to sit closer to 
one other than they are comfﾗヴデ;HﾉW ┘ｷデｴく Tｴｷゲ ゲ┌ヮヮﾗヴデゲ デｴW ┘ﾗヴﾆ ﾗa İﾏ;ﾏﾗｬﾉ┌ ;ﾐS G┑ヴWﾉ 
(2015) who found that student satisfaction increased when partitions were added to library 
ゲデ┌S┞ デ;HﾉWゲが ;ﾐS BW;デデ┞ ふヲヰヱΑぶ ┘ｴﾗ aﾗ┌ﾐS ゲデ┌SWﾐデゲ さヮヴWaWヴヴWS ゲヮ;IWゲ ┘ｴWヴW けデｴWｷヴ ゲヮ;IWげ 
was defined, eithWヴ H┞ Sｷ┗ｷSWヴゲが ﾉﾗ┘ H;ヴヴｷWヴゲ ﾗヴ ゲｷﾐｪﾉW ゲW;デｷﾐｪ デ;HﾉWゲざ ふヮく ぷヴへぶく  
 
As Harrop and Turpin (2013) point out, territoriality and desire for privacy is not necessarily 
IﾗﾐﾐWIデWS デﾗ ゲｷﾉWﾐIWが H┌デ ｷゲ ﾏﾗヴW デﾗ Sﾗ ┘ｷデｴ HWｷﾐｪ さヴWﾉ;┝WSが Iﾗ┣┞ざ ;ﾐS さIﾗﾏaﾗヴデ;HﾉWざ ふヮく 
69). When students used spaces that were partitioned by the library, they expressed more 
of the behaviours associated with appropriation. For example, unstructured observation 
found that students using study rooms exhibited many of the homely behaviours such as no 
shoes, feet on tables and eating. This was supported by free text comments in which one 
ゲデ┌SWﾐデ SWゲIヴｷHWS デｴWｷヴ ｷﾐSｷ┗ｷS┌;ﾉ ゲデ┌S┞ ヴﾗﾗﾏ ;ゲ ｴ;┗ｷﾐｪ ; さIﾗﾏaﾗヴデ;HﾉWが ｴﾗﾏWﾉ┞ 
;デﾏﾗゲヮｴWヴWざく 
 
It can be argued, therefore, that Retreat is an important part of homeness. While George 
GヴWWﾐげゲ SWゲｷｪﾐ ;ﾉﾉﾗ┘WS ﾏ┌Iｴ ﾏﾗヴW ヮｴ┞ゲｷI;ﾉ ゲヮ;IWが デｴW ヴWゲ┌ﾉデゲ ｷﾐSｷI;デW デｴ;デ デｴW デヴ;Sｷデｷﾗﾐ;ﾉ 
carrels in Hallward afford more privacy and control.   
 
Innovation versus the basics 
The study highlighted the balance between creating innovative, modern spaces, whilst 
ﾏ;ｷﾐデ;ｷﾐｷﾐｪ デｴW H;ゲｷIゲく TｴW ｷﾐデWヴ┗ｷW┘WW ゲ┌ｪｪWゲデWS デｴ;デ デｴW さH;ゲｷIゲざ ;ヴW Iﾗﾐゲデ;ﾐデ ;┗;ｷﾉ;HﾉW 
spaces, power sockets, the ability to eat and drink, and PCs. The results certainly supported 
this with students at Hallward more concentrated in the areas that have plug sockets at the 
desks, and comments complaining about the lack of plug sockets and water. 
 
In this respect, George Green was more successful at providing the basics, which contributes 
to feelings of comfort. However, the study showed that students were also aware of 
innovation with multiple comments regarding nap pods.  
 
NW┗WヴデｴWﾉWゲゲが デｴW さH;ゲｷIゲざ Iﾗﾐデｷﾐ┌W デﾗ Iｴ;ﾐｪWく TｴW IﾗﾏﾏWﾐデゲ aヴﾗﾏ ゲデ┌SWﾐデゲ ヴWケ┌Wゲデｷﾐｪ 
places to sleep, microwaves and kettles suggest that more home comforts are desired. 
Hunter and Cox (2014) made the recommendation of drinks machines on each floor to make 
students feel at home (p. 48). Just as plug sockets on every desk were once not essential, 
the results indicate that food and drink making facilities may become a basic necessity in the 
future.   
 
Innovation and modernity does not necessarily equate to comfort and homeness. In a 
SｷゲI┌ゲゲｷﾗﾐ ;Hﾗ┌デ デｴｷヴS ヮﾉ;IWゲが MﾗﾐデｪﾗﾏWヴ┞ ;ﾐS MｷﾉﾉWヴ ふヲヰヱヱぶ ゲデ;デW デｴ;デ デｴW さ;ﾉﾉ┌ヴW ﾗa デｴｷヴS 
places is not the beauty of the location, but rather other pWﾗヮﾉW ｷﾐ デｴ;デ ヮﾉ;IWざく This is 
supported by results of the questionnaire in which agreement to feeling safe and at home in 
the library were equal between the two libraries.  
 
A Iｴ;ﾉﾉWﾐｪW デﾗ MﾗﾐデｪﾗﾏWヴ┞ ;ﾐS MｷﾉﾉWヴげゲ ふヲヰヰヱぶ ゲ┌ｪｪWゲデｷﾗﾐ デｴ;デ aﾗﾐSﾐWゲゲ ;ﾐS ;デデ;IｴﾏWﾐデ 
create a sense of loyalty, however, is the fact that many Hallward students are moving to 
George Green to study. The results show that more students consider George Green a 
friendly place than in Hallward. In addition, when asked why they prefer George Green over 
デｴWｷヴ ｴﾗﾏWが ｴｷｪｴWヴ ヮヴﾗヮﾗヴデｷﾗﾐゲ ﾗa ゲデ┌SWﾐデゲ IｴﾗゲW デｴW ﾉｷHヴ;ヴ┞げゲ ;デﾏﾗゲヮｴWヴW デｴ;ﾐ ;デ H;ﾉﾉ┘;ヴSく  
 
These results show that students value basics, but do have some awareness and desire for 
innovation that could make their experience more homely.  The basics, however, also 
extend to the atmosphere of the library, suggesting that a mixture of both at George Green 
has contributed to its success.  
 
Restoration and rejuvenation  
Waxman, Clemons, Banning and McKelfresh (2007) advocate the library as a place to find 
restoration and rejuvenation (p. 430); however the results for regeneration in this study 
were mixed. While eating was found to be very important to students, resting garnered less 
conclusive results.   
 
The results found that the café in George Green was used to rejuvenate, and was more used 
than the Hallward café. This suggests that the specific design of the café as a space that is 
notably separate from the study spaces and staff areas did encourage homeness in terms of 
finding a space to rejuvenate.  
 
As previously mentioned, student comments on including more spaces for sleep also 
suggest that some students would like to use the library for restoration. However, the 
observations and questionnaire results indicate that although the majority of students had 
fallen asleep in the library, it was not a factor that they considered to be desirable.  
 
Tｴｷゲ ヴWﾉ;デWゲ デﾗ H;ヴヴﾗヮ ;ﾐS T┌ヴﾐWヴげゲ ふヲヰヱンぶ ｷSW; ﾗa ヴWデヴW;デく TｴW I;aY ｷﾐ GWﾗヴｪW GヴWWﾐ ゲｴﾗ┘ゲ 
that students value a space where they can retreat from their desk. As sleeping and resting 
is less possible at the study tables, the results imply that, just as the café is a retreat for 
eating, a space for resting away from the study areas could also be valued. 
 
Replicating home 
De Clerq and Cヴ;ﾐ┣ ふヲヰヱヴぶ ;ヴｪ┌WS デｴ;デ ゲデ┌SWﾐデゲげ ｷﾐaﾗヴﾏ;ﾉ ┌ゲW ﾗa ┘ﾗﾗSWﾐ a┌ヴﾐｷデ┌ヴW ｷﾐSｷI;デWゲ 
that they want to study as if they were at home (p. 581). However the questionnaire results 
showed that when given more flexible furniture, students were more impartial towards it. 
The interview respondent described that when choosing furniture for George Green, 
student preferences were surprising. 
 
さTｴW┞ SｷSﾐげデ IｴﾗﾗゲW ﾐWIWゲゲ;ヴｷﾉ┞ ┘ｴ;デ I デｴﾗ┌ｪｴデ デｴW┞ ﾏｷｪｴデが デｴW┞ ┘WヴW ﾏﾗヴW IﾗﾐIWヴﾐWS ┘ｷデｴ 
ﾉ┌ﾏHWヴ ゲ┌ヮヮﾗヴデ ;ﾐS ゲ┌Iｴ デｴｷﾐｪゲく Q┌ｷデW ; ﾉﾗデ ﾗa ゲデ┌SWﾐデゲ ゲ;ｷS ｷa けI ┘WヴW ｪﾗｷﾐｪ デﾗ HW ｷﾐ GWﾗヴｪW 
GヴWWﾐ aﾗヴ ;ﾐ┞ ;ﾏﾗ┌ﾐデ ﾗa デｷﾏWが I ﾐWWS ｷデ デﾗ HW Iﾗﾏaﾗヴデ;HﾉW ┘ｴWﾐ Iげﾏ ゲ;デ ┘ｷth my laptop, I 
┘;ﾐデ ゲ┌ヮヮﾗヴデが I ┘;ﾐデ ;ヴﾏ ヴWゲデゲげざ (A1). 
 
However, the bridges in George Green hold the type of sofas and soft seating that Harrop 
and Turpin (2013) believe should be used to create a homely environment (p. 65). The 
interviewee stated that the bridges were designed to be a more relaxed area. However 
observations showed that the bridges were used as a study space, rather than a break out 
space. This could be in part to the high occupancy in the traditional study spaces during 
exam period, however the interviewee IﾗﾐaｷヴﾏWS デｴ;デ ゲデ┌SWﾐデゲ Sﾗ さﾃ┌ゲデ ゲWデ ┌ヮ aﾗヴ デｴW S;┞ 
デｴWヴWざく  
 
Comfort also extends to being at ease physiologically. Smith (1ΓΓヴぶ SWゲIヴｷHWゲ デｴW さWゲゲWﾐデｷ;ﾉ 
Iｴ;ヴ;IデWヴｷゲデｷIゲ ﾗa ｴﾗﾏWざ ;ゲ ; さヮﾗゲｷデｷ┗W ;デﾏﾗゲヮｴWヴW ┘ｴｷIｴ WﾐｪWﾐSWヴゲ aWWﾉｷﾐｪゲ ﾗa ┘;ヴﾏデｴが 
I;ヴW ;ﾐS IﾗゲｷﾐWゲゲざ ふヮく ヴンぶく MW;ゲ┌ヴWﾏWﾐデゲ ﾗa さ;デ-W;ゲWﾐWゲゲざ ┘;ゲ Wケ┌;ﾉ HWデ┘WWﾐ デｴW デ┘ﾗ 
libraries overall, with majorities in both agreeing that they feel at ease. This is in line with 
Cunningham and Tabur (2012), Cha and Kim (2015) and DeClerq and Cranz (2014) who 
found students described feelings of psychological comfort in the library. George Green was 
viewed as a friendlier place than Hallward, supporting the work of Shill and Tonner (2003), 
┘ｴﾗ aﾗ┌ﾐS デｴ;デ ヴ;デｷﾐｪゲ aﾗヴ さﾗ┗Wヴ;ﾉﾉ ;ﾏHｷWﾐIWざ ｷﾐIヴW;ゲWS ┘ｴWﾐ ﾉｷHヴ;ヴｷWゲ ┘WヴW ヴWﾐﾗ┗;デWS ふヮく 
460). 
 
Despite suggestions that measures such as food and drink and furniture would make 
libraries more homely (Bennett, 2005; Hunter and Cox, 2014; Harrop and Turpin, 2013), this 
study has demonstrated that students value the separation of home and work. Students 
from both libraries commented that they did not want the library to be homely and 
majorities stated they did not like to rest there. Students did, however exhibit most of the 
elements of homeness as set out by the framework and agreed that they felt at home. 
BﾗS;ｪｴｷ ;ﾐS );ｷﾐ;H ふヲヰヱンぶ ゲデ;デW デｴ;デ デｴW ヮｴヴ;ゲW さI aWWﾉ ;デ ｴﾗﾏWざ ﾏW;ﾐゲ デｴ;デ ; ヮWヴゲﾗﾐ ｷゲ 
W┝ヮヴWゲゲｷﾐｪ さIﾗﾏaﾗヴデが ゲWI┌ヴｷデ┞が ;ﾐS ゲWﾐゲW ﾗa HWﾉﾗﾐｪｷﾐｪ デﾗ ; ヮﾉ;IWざ ふヮく ヴヵぶく TｴW ヴWゲ┌ﾉデゲ ゲ┌ヮヮﾗヴデ 
this, demonstrating that while students value the library as a place to concentrate on study, 
factors such as privacy, food and drink, safety and physical and psychological comfort 
enable them to do so effectively.   
 
TｴW ヴWゲ┌ﾉデゲ ヮﾗｷﾐデ デﾗ ; ﾐ┌;ﾐIW HWデ┘WWﾐ さSﾗﾏWゲデｷIｷデ┞ざ ;ﾐS さｴﾗﾏWﾐWゲゲざく WｴWヴW SﾗﾏWゲデｷIｷデ┞ 
ヮWヴデ;ｷﾐゲ デﾗ さｴﾗﾏW ﾗヴ a;ﾏｷﾉ┞ ﾉｷaWざ ふOEDが ヲヰヱヱぶが ｴﾗﾏWﾐWゲゲ ｷゲ デｴW さケ┌;ﾉｷデ┞ ﾗヴ IﾗﾐSｷデｷﾗﾐ ﾗa HWｷﾐｪ 
ｴﾗﾏWﾉｷﾆWざ ふOEDが ヲヰヱヱぶく Iﾐ Iﾗﾐデヴ;ゲデ to the terminology Bennett (2005) chose in discussing 
ｴﾗ┘ ; ゲヮ;IW Iﾗ┌ﾉS HW さSﾗﾏWゲデｷI;デWSざが デｴｷゲ ゲ┌ｪｪWゲデゲ デｴ;デ ゲデ┌SWﾐデゲ Sﾗ ﾐﾗデ ﾐWIWゲゲ;ヴｷﾉ┞ ┘;ﾐデ ; 
ヴWヮﾉｷI;デｷﾗﾐ ﾗa ; さSﾗﾏWゲデｷIざ ゲヮ;IWが H┌デ ヴ;デｴWヴ ┘;ﾐデ デｴW ケ┌;ﾉｷデｷWゲ ﾗa ｴﾗﾏWが ﾐ;ﾏWﾉ┞ ヴWデヴW;デ ;ﾐS 




The study found that students do treat the library home, as well as feel like it is home. The 
さH;ゲｷIゲざ ;ヴW WゲゲWﾐデｷ;ﾉ ｷﾐ ﾏ;ﾆｷﾐｪ ; ﾉｷHヴ;ヴ┞ aWWﾉ ｴﾗﾏWﾉ┞く Tｴｷゲ ｷﾐIﾉ┌SWゲ デｴW ;Hｷﾉｷデy to eat and 
drink, and access study spaces, PCs, and power sockets. The study has shown that the basics 
could also extend to a friendly and warm atmosphere to make students feel at ease. While 
students are aware of innovations, like  sleep areas, they were more concerned with having 
the basics. Students value their personal space and the ability to retreat from others as they 
would at home. However, they also valued the ability to leave their chosen space to take a 
aﾗﾗS ﾗヴ ヴWゲデ HヴW;ﾆ ｷﾐ デｴW I;aYく TｴW SWゲｷｪﾐ ﾗa GWﾗヴｪW GヴWWﾐげゲ I;aY ヮヴﾗ┗WS that these breaks 
could be facilitated. Certain features such as warmth and atmosphere do not come out of 
design, but with familiarity. Therefore, older designs could facilitate more comfort than 
newer ones. In addition, constant innovation could cause the space to lose the sense of 
stability that libraries often provide. The library as a place to concentrate was important to 
students, and some indicated that they did not want the library to be homely as they valued 
the separation of home and work. Despite this, students still exhibited signs of being at 
home, suggesting that while they want the space to be different from home, they still 
appreciate having home comforts in the library, and  the sense of comfort, ease and safety 
that home gives them. 
 
The study was a small scale one conducted in one institution in a short time period; further 
work is needed to explore the issues it raises. The main contribution of this research in the 
context of the study of library space is to identify the need to define homeness more 
precisely, and to begin to ゲ┌ｪｪWゲデ ｴﾗ┘ デﾗ ﾗヮWヴ;デｷﾗﾐ;ﾉｷゲW デｴW IﾗﾐIWヮデ H;ゲWS ﾗﾐ “W;ﾏﾗﾐげゲ 
(1979) themes of rootedness, appropriation, regeneration, at-easeness and warmth. The 
multi-dimensional character of homeness that this reveals enriches our understanding of a 
key aspect of library experience. More work may be needed to fully operationalise 
“W;ﾏﾗﾐげゲ デｴWﾏWゲが H┌デ デｴW ヮ;ヮWヴ ｴ;ゲ SWﾏﾗﾐゲデヴ;デWS デｴW ┗;ﾉ┌W ﾗa ヴWIﾗｪﾐｷゲｷﾐｪ デｴW complex 
nature of homeness. 
 
This study can offer some recommendations to academic libraries considering making their 
libraries more homely. 
 
 Collaborative and social spaces are an important part of learning commons buildings, 
and contribute to making informal spaces. However, as demonstrated in the results 
of this study, individual retreat and privacy is still highly valued by students, and 
these spaces should not be sacrificed as they too are a part of making students feel 
at home. 
 The results indicated that students do not necessarily want libraries to be homely. 
Students value a separation of home and work, and as this study has demonstrated, 
home does not necessarily equate to domesticity. Rather, spaces that make them 
feel comfortable, safe and at ease can offer a homely atmosphere without taking 
away the academic atmosphere.  
 As demonstrated in the café at George Green, spaces for rest and rejuvenation 
should be made noticeably separate to the study spaces in the library to provide a 
physical and psychological break from study.  
MﾗヴW ｪWﾐWヴ;ﾉﾉ┞ ┌ゲｷﾐｪ “W;ﾏﾗﾐげゲ ふヱΓ79) five themes of homeness gives more precision to the 
evaluation of library design. The finding that rootedness was rare in the examples asks the 
question whether this element is needed or practical in the library context. 
 
The study highlights that future research that would be valuable for studies into homeness 
in libraries, and libraries as a third space. An aspect of homeness not covered in this study is 
the impact of staff and other students. A study into attitudes of staff in relation to 
friendliness and warmth could determine how this impacts feelings of comfort and 
familiarity. In addition, a study into the expectations of student behaviour could determine 
┘ｴ;デ ゲデ┌SWﾐデゲ IﾗﾐゲｷSWヴ デﾗ HW ; けaヴｷWﾐSﾉ┞げ ﾉｷHヴ;ヴ┞く MﾗヴW ヴWゲW;ヴIｴ is also needed into study 
habits of students who prefer to study in their own home. This would help inform libraries 
of any potential changes to make the buildings more accessible and appealing to those 
students. Interview or observation based studies in these areas would also be able to 
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